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Stockton University Teacher Education Course Information 
 

Teacher candidates must complete the following courses in the order shown below.  Promotion to the next 
course in the sequence is contingent upon at least a B- overall grade and satisfactory performance in the field 
(as determined by coursework and input from mentor teachers via an instrument completed at the end of term). 

 

Course Hours General Expectations Contact Person 

Clinical Experience 

mailto:daniel.tulino@stockton.edu
mailto:meg.white@stockton.edu
mailto:jordancorson@stockton.edu
mailto:stacey.culleny@stockton.edu
mailto:stacey.culleny@stockton.edu
mailto:meg.white@stockton.edu
mailto:stacey.culleny@stockton.edu
mailto:jeffrey.leek@stockton.edu
mailto:kimberly.tucker@stockton.edu
mailto:donna.blair@stockton.edu
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General Expectations for all Teacher Candidates 
 

Attendance 
During the first mentor/mentee meeting, candidates will work with their mentor to create a weekly 
schedule of when they will report for fieldwork (ie - Mondays 8am-12pm and Wednesdays 8am-3:00pm). 
To limit disruption to student learning, candidates are expected to maintain this schedule until all hours 
are achieved. If a candidate needs to miss a field visit, they must contact the mentor at least 24 hours 
prior to their next scheduled visit. Failure to properly notify the mentor, aside from an emergency 
situation, will be reflected in the mentor’s evaluation in the “Professionalism” attendance/punctuality 
category. Candidates are required to make up absences so that all hour requirements are met. We ask 
that the candidate contact the mentor directly to determine the best accommodations. Mentor and 
mentee should share contact information so both can be easily reached; communication should always 
remain professional. 
 
Candidates are required to follow their assigned school’s procedures for checking in and out of the building. A 
candidate may only sign themself in and out the building; colleagues may not do this for them. If there is a 
question about a candidate’s hour completion, building log books will be reviewed. If the school does not 
require daily sign in/out, the candidate’s hours will be documented by their completed Daily Log only. 
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Dress Code 
Candidates will wear business appropriate attire. Candidates are also required to wear their Stockton 
lanyard with their university ID. This may be in addition to individual school requirements. In the case of virtual 
instruction, candidates should remain professionally dressed. If the candidate’s dress is not consistent with 
the 

https://www.state.nj.us/education/profdev/requirements/standards/docs/ProfStandardsforTeachersAlignmentwithInTASC.pdf
https://www.state.nj.us/education/profdev/requirements/standards/docs/ProfStandardsforTeachersAlignmentwithInTASC.pdf
http://www.nea.org/home/30442.htm
http://www./H/I/Rect[443
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Guidelines for Video or Virtual Communication 

with PK – 12 Students 
 
For all video or virtual communication with PK-12 students, we expect Stockton preservice teacher candidates 
to adhere to the following guidelines for safety and professionalism. Please see the Video Communication 
Letter agreed upon between Stockton’s Dean of Education and the District Superintendents on the 
following page.  
 
These guidelines are in addition to existing behavior guidelines found within the Stockton Teacher Education 
Handbook. Any deviation from these guidelines may result in disciplinary action, per existing Behavior 
Expectations Policy. When communicating via video and/or virtual means, candidates should:  
 

• Clearly identify yourself by your professional name and role (ie. Mr., Miss.,…).  
• Follow any and all guidelines provided by your mentor teacher.  
• Get your mentor teacher’s approval for any video BEFORE distributing to students.  
• Be sure that there are no personal or inappropriate items or images in the frame of an image (live or 

still).  
• Have explicit permission before conducting any live sessions with learners. Permission should be via 

your mentor teacher or other designated professional that monitors your work in the school setting.  
• Turn off any automatic notifications on the device used (laptop, cell phone, etc) for live sessions such 

as text alerts, emails, etc.  
• Ensure that you are dressed professionally if you appear in the image and/or live video.  
• Select an appropriate location to participate in a live teaching session. It is best to be in a stationary 

location and find a space that is appropriate for school-related work such as a desk or table.  
• Avoid distractions and provide your full attention to the class if participating in a live video.  
• Ensure that no other people appear in the images unless you have express written permission to 

include them from your mentor teacher and those people adhere to standards of professional dress and 
behavior.  

• Ensure that no animals appear in the images unless you have the express written permission of the 
mentor teacher and the images are appropriate and inoffensive.  

• Use clear, concise, grammatically correct speech and text images.  
• Limit all communication to information concerning the students’ learning or the online assignment.  
• Exclude any personal information.  
• Use or include no profanity, slang, violence, or images of a lewd nature.  
• Be respectful of students’ privacy and feelings.  
• Provide a written plan to your mentor teacher(s) BEFORE any virtual meetings or activities with 

students.  
• Provide a written summary to your mentor teachers AFTER any virtual meetings or activities with 

students.  
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Dear School Partner, 
 

Thank you for hosting Stockton preservice candidates for their final field experiences. 
Although the New Jersey Department of Education no longer requires edTPA, the 
state still requires that each university administers their own local performance 
assessment. The performance assessment, as described by Senate Bill 896, includes 
a “multiple-measure assessment process demonstrat[ing] the pedagogical knowledge 
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Why are student teachers still doing a performance assessment if edTPA has been eliminated?  

• As of 1/18/23, NJDOE law shifts the responsibility of determining the performance assessment 
from the Commissioner of Education (edTPA) to individual educator preparation programs (S896 
w/GR). Therefore, all teacher candidates must still complete a performance-based assessment, at 
the university level, that provides a measure of candidates’ pedagogical skills in alignment with 
program, state, and national standards. 

 
What is the performance assessment designed to achieve? 

• The 
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Clinical Experience - EDUC 3100 
 

Course Description 
This course offers a guided experience of the activities and responsibilities of a P-12 teacher including a 50- 
hour clinical experience in an urban P-12 setting with exposure to at least two classroom settings. Course 
content includes background on understanding the learners, classroom, and school context.  
 
Prerequisite Knowledge  
Candidates have not yet experienced fieldwork hours. However, they may have completed professional 
courses on topics including: psychology/development of the learner, diversity (within and beyond the school 
setting), inclusive learning, and/or instructional technology. Candidates’ fieldwork will be supplemented with in-
class instruction where theory and practice will be connected.  
 
Themes of this course will include behavior and classroom management, cultural and linguistic diversity, 
English Language Learners, students with special needs, and serving and supporting immigrant students. 
 
Expectations for the Candidate 
Candidates must be active participants. As a reminder, this is the candidate’s first fieldwork placement and 
they have limited training in pedagogy and instruction.  
 Candidates are, at the very minimum, expected to: 

- Observe the mentor’s lesson preparation and instruction 
- Understand the roles of other professionals and paraprofessionals in the classroom 
- Circulate the room and support classroom instruction 

Fieldwork Objectives: 
- An overview of the varied learners in a classroom. 
- Discussion regarding classroom environment including creating a community of learners.  

50 hours: 
- All hours must consist of core subject instruction (ELA, math, science, history - unless the 
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Stockton University - Clinical Experience - Daily Log 
Follow the Mentee/Mentor Clinical Handbook for sign-in procedures and observation expectations! 
If 50 hours are not properly accounted for during the semester, course credit will be lost. Use at least 1 
page per day, documenting every class/event observed as a separate entry. 

Date  Candidate Name  School  
 

From To #Minutes Observation Notes 

   Grade/Subject/Class/Event: 

Mentor’s Signature (must sign for 
EVERY class observation/event): 
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Additional Requirements for Clinical Experience Logs 

For the “Specific Observations” section, please consider EACH of the following: 
 
 Support services: 
Discuss who the certified professionals are in your classroom? What is their role? Which students are they 
supporting or providing therapy for? (looking for the needs, not the students’ names) If/when students leave the 
classroom, where do they go? What services are they receiving? 
 
 English Learners: 
How are English learners’ needs addressed in the classroom? How are their needs being addressed 
throughout the school day? (this could be something outside the classroom) 
 
 Students with disabilities: 
How are the needs of students with disabilities addressed in the classroom? Outside the classroom? How does 
the classroom management, behavior intervention, and learning experiences impact students with disabilities? 
 
 Classroom environment: 
Discuss the classroom management, behavior intervention, the design of the classroom, and the overall 
learning environment and its impact on student learning. (this could be the physical arrangement of the class, 
the structure of teaching, independent work, for example) 
 
The idea is not to write on each of the topics every time you’re in the classroom. Choose two days where you 
will focus on one topic, so by the end you have addressed each topic at least twice. Depending on your time, 
you may be able to address some more than twice. Please ask if you have any questions about the 
assignment. 
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Clinical Experience Daily Log Sample 
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7. Fostering a Culture for Learning (D2b; InTn/a) 
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Clinical Practice I - EDUC 3101 
 

Course Description 
P-12 schools serve as placements for observations and participation in the education process. A minimum 
of 80 clinical practice hours are accumulated. Hours include at least one full day of visitation. . In this 
semester’s co-requisite course candidates will explore instructional models, learn lesson planning 
techniques, consider instructional strategies for diverse learning needs, and differentiate between various 
assessment types. 
 
Prerequisite Knowledge  
Prior to this course, candidates have completed 50 hours of observation in an urban school. In addition, they 
have limited experience working with students 1:1 or in a small group setting. At this point in the sequence, 
candidates have explored the importance of cultural and linguistic diversity, understanding the role of the 
professionals and paraprofessionals in the classroom, and some behavior and classroom management. 
 
In addition, candidates may have completed professional courses on topics including: psychology of the 
learner, diversity (within and beyond the school setting), inclusive learning, and/or instructional technology.  
 
Expectations for the Candidate 
Candidates must be active learners. While observation of the mentor teacher is a valued component of 
Clinical Practice I, candidates should not be static figures in the back of the classroom.  
 Candidates are, at the very minimum, expected to: 

- Circulate the room 
- Assist students 1:1 and in small group settings 
- Converse with the mentor teacher during each visit to connect theory from coursework to 

fieldwork practice 
Fieldwork Objectives: 

- Identify various instructional strategies that promote skill and content acquisition 
- 
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Stockton University - Clinical Practice I - Daily Log 
Follow the Mentee/Mentor Clinical Handbook for sign-in procedures and observation expectations! 
If 80 hours are not properly accounted for during the semester, course credit will be lost. Use at least 1 
page per day, documenting every class/event observed as a separate entry. 

Date  Candidate Name  School  
 

From To #Minutes Observation Notes 

   Grade/Subject/Class/Event: 

Mentor’s Signature (must sign for 
EVERY class observation/event): 

 
 
 

Visiting Teacher’s Signature 
(mentor must pre-approve visit hours): 

Standard/Objective: 

Activity & Assessment Summary: 

   Grade/Subject/Class/Event: 

Mentor’s Signature (must sign for 
EVERY class observation/event): 

 
 
 

Visiting Teacher’s Signature 
(mentor must pre-approve visit hours): 

Standard/Objective: 

Activity & Assessment Summary: 

   Grade/Subject/Class/Event: 

Mentor’s Signature (must sign for 
EVERY class observation/event): 

 
 
 

Visiting Teacher’s Signature 
(mentor must pre-approve visit hours): 

Standard/Objective: 

Activity & Assessment Summary: 

   Grade/Subject/Class/Event: 

Mentor’s Signature (must sign for 
EVERY class observation/event): 

 
 
 

Visiting Teacher’s Signature 
(mentor must pre-
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Clinical Practice I  Daily Log Sample 
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Assignments 
Assignments in this course will require candidates’ interaction with curricular documents and material, study 
the academic and behavioral progress of three focus students over an extended period of time, and make 
astute connections between educational theory and instructional practice. You may ask candidates to share 
assignment expectations by viewing the instructor’s syllabus or course site. 
 
Helpful Mentoring Tips 

1. At the beginning of the semester, please complete the Mentor T
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8. Fostering a Culture for Learning (D2b; InTn/a) 
(3) Candidate models, encourages, and supports students in a growth-mindset that fosters 
perseverance and support of others. 
(2) Candidate occasionally encourages student curiosity, critical thinking, reasoning, and reflection. 
(1) Candidate ignores or discourages student curiosity and does not ask students to think critically or to 
reason and reflect; there is little to no agency or purpose for students' work. 
 

9. Engaging in Reflective Practice (D4a; InT9) 
(3) Candidate reflects on various assets (community, student interests/learning profiles) that impact a 
positive learning environment. 
(2) Candidate reflects on some assets (community, student interests/learning profiles) that impact a 
positive learning environment. 
(1) Candidate does not reflect on assets (community, student interests/learning profiles) that impact a 
positive learning environment. 
 

10. Growing and Developing Professionally (D4e; InT9) 
(3) Candidate identifies skills (management, instructional strategies, professional collaboration) needed 
to successfully lead a classroom. 
(2) Candidate identifies some skills (management, instructional strategies, professional collaboration) 
needed to successfully grow and develop professionally, and lead a classroom. 
(1) Candidate does not identify, nor is open to, skills needed to grow and develop professionally and to 
successfully lead a classroom. 
 

11. Next term, the candidate will complete an additional 100 hours of fieldwork with more in-depth work that 
prepares them for teaching/instruction. Based on your best judgment, is the candidate ready for this 
experience?  
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Clinical Practice II - EDUC 4600 
 

Course Description 
Fieldwork placement in a school or institution setting involving sustained participation in a teaching/learning 
situation. Candidates have an opportunity to apply general methods of teaching to their specific discipline and 
grade level, completing 100 hours of advanced fieldwork. This placement prepares the candidate for the 
student teaching experience. A candidate may stay in this same school placement for student teaching (Final 
Clinical Practice) based on the school’s approval. 
 
Prerequisite Knowledge  
Prior to this course, candidates have completed 50 hours of observation in an urban school and 80 hours of 
fieldwork in a separate school. They have worked with students 1:1, in small group settings, and have assisted 
mentors with planning and assessing. At this point in the sequence, candidates have explored the importance 
of cultural responsiveness, designed lesson plans for multiple instructional models, considered instructional 
strategies and assessment types for diverse learning needs, and designed/presented a 20-minute lesson to 
their peers.  
 
In addition, candidates may have completed professional courses on topics including: psychology/development 
of the learner, diversity (within and beyond the school setting), inclusive learning, and/or instructional 
technology.  
 
Expectations for the Candidate 
Candidates must be active participants. While observation of the mentor teacher is a valued component of 
Clinical Practice II, candidates should not be static figures in the back of the classroom. 
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Stockton University - Clinical Practice II - Daily Log 
Follow the Mentee/Mentor Clinical Handbook for sign-in procedures and observation expectations! 
If 100 hours are not properly accounted for during the semester, course credit will be lost. Use at least 1 
page per day, documenting every class/event observed as a separate entry. 

Date  Candidate Name  School  
 

From To #Minutes Observation Notes 

   Grade/Subject/Class/Event: 

Mentor’s Signature (must sign for 
EVERY class observation/event): 

 
 
 

Visiting Teacher’s Signature 
(mentor must pre-approve visit hours): 

Standard/Objective: 

Activity & Assessment Summary: 

   



23 
 

Clinical Practice II Daily Log Sample 
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Assignments 
Assignments will differ depending on the candidate’s grade level certification. In general, candidates may need 
to interview you or ask for assistance in locating resources for assignment completion. You may ask 
candidates to share assignment expectations by viewing the instructor’s syllabus or course site.  
 
Helpful Mentoring Tips 

1. At the beginning of the semester, please complete the Mentor Teacher Contract that is sent via 
Qualtrics to the mentor’s school email address. If not received, the candidate should obtain an 
alternate email address from the mentor and then send an email to soe@stockton.edu to have the 
survey resent. 

2. Candidates will need time to ask questions and learn how and why lesson choices are made. If they 
do not ask directly, 
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Reference Copy of CPII 
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3. Planning & Preparation: Setting Instructional Outcomes (D1c, InTASC1)  
3- 
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16. Learning Experiences: Responding Flexibly to Student Needs (D3e, InTASC 8)  
3- The candidate's adjustments and responsiveness lead to deeper understanding for students and/or 
new learning experiences. 
2- The candidate makes some adjustments to learning experiences and is responsive to student 

needs with partial success. 
1- The candidate makes no adjustments to learning experiences, even when warranted, and is not 

responsive to student needs. 
 

17. Principled Teaching: Engaging in Reflective Practice (D4a, InTASC 9)  
3- The candidate's reflective practice, based on consideration of evidence of student learning and 
development, leads to an accurate assessment of the success of instruction and results in specific 
changes and adjustments. 
2- The candidate's reflective practice leads to some accurate assessment of student success of 
instruction but does not follow through with analysis and changes to practice. 
1- The candidate does not appear to engage in reflective practice, does not know whether students 
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Reference Copy of CPII Disposition Assessment  
(to be completed ONLINE at end of semester; a link will be emailed to you) 
 
Mentors: As part of the preparation to enter the teaching profession, a candidate completes three semesters 
of coursework including field-based experiences to prepare for full-time clinical practice (student 
teaching).  This experience is during the second semester of a candidate's experience. Your candidate has 
already completed a 50 hour experience in a previous term. For Clinical Practice I fieldwork experience, a 
candidate is placed in an educational setting for a minimum of 80 hours over the course of the semester. The 
candidate’s primary objectives are to observe, interact with students, and assist teachers in various capacities 
in order to complete course assignments while building their knowledge and skills as a preservice teacher. We 
are asking you to provide feedback on the candidate’s experience. This feedback is valuable to the candidate, 
the instructor who oversees the candidate's experience, and the Teacher Education Program.  
 

1. Did the candidate complete the mandatory 100 hours, including at least one full day? 
2. Did the candidate maintain their agreed upon visitation schedule and/or effectively communicate 

changes? 
3. Was the CPII candidate an active participant, as presented in the Stockton Mentee/Mentor Clinical 

Handbook, by circulating the classroom, assisting students 1:1 and in small groups, conversing with the 
mentor regularly, and planning and implementing at least six lessons? 

4. Did the candidate present themselves in a professional manner? 
 
Directions: Please use each respective rubric to rate the teacher candidate on each presented 
disposition. Scores for each of the dispositions will be used to track the candidate's progress throughout the 
education program. It is not used for a grade but rather an indicator of dispositional strengths and areas 
needing improvement. Please be honest so we can best prepare our future teachers. 
 

5. Applying Knowledge of Content and Pedagogy (D1a; InT1&4) 
(3) Candidate demonstrates strong knowledge of content and pedagogy to effectively support student 
learning and engagement. 
(2) Candidate demonstrates general knowledge of content and pedagogy to effectively support student 
learning and engagement. 
(1) Candidate does not demonstrate knowledge of content and pedagogy to effectively support student 
learning and engagement. 

5.  
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15. Organizing Spaces for Learning (D2e; InTn/a) 
(3) Candidate creates a safe and accessible environment that enhances the learning experience and 
increases student participation and ownership. 
(2) Candidate creates an environment that is generally safe and allows some student voice for 
ownership; design of the space is not an impediment to learning but does not enhance it. 
(1) Candidate does not modify learning spaces that are unsafe, inaccessible, and/or not conducive to 
learning and development. 

 
16. Communicating about Purpose and Content (D3a; InT5) 

(3) Candidate communicates (oral & written) content in accurate, grade appropriate, and clear ways 
with a focus on meaningful engagement of learners. 
(2) Candidate communication (oral & written) is mostly clear with partial engagement of learners 
respective to the content taught. 
(1) Candidate's communication of content is unclear and/or confusing thereby hindering student 
learning. 

 
17. Using Questioning and Discussion Techniques (D3b; InT8) 

(3) Candidate promotes respectful and balanced student discourse about the content learned. 
(2) Candidate promotes some discourse about the content; learners through questioning with uneven 
results, sometimes taking the lead in discussion. 
(1) Candidate has limited use of questioning and discourse to support content learned with little to no 
student-student discussion. 

 
18. Engaging Students in Learning (D3c; InT1&3&4&5&8) 

(3) Candidate uses multiple and effective opportunities through varied methods to support intellectual 
engagement and deep learning. 
(2) Candidate partially engages students with some opportunities to encourage student thinking and 
learning. 
(1) Candidate uses limited strategies to support engagement with minimal student thinking expected. 

 
19. Using Assessment in Learning (D3d; InT6) 

(3) Candidate monitors learning through direct evidence and uses specific, high quality feedback 
focused on improvement. 
(2) Candidate uses some formative assessment methods to support student understanding with 
partially effective strategies. 
(1) Candidate uses limited formative assessment practices to track and support student learning. 

 
20. Responding Flexibly to Student Needs (D3e; InT8) 

(3) Candidate uses their expertise to alter or replace pre-planned activities based on students' 
understanding, questions and interests; capitalizes on unexpected actions or events to support 
learning. 
(2) Candidate makes some adjustments to instruction/learning activities but may miss signs of struggle 
or have difficulty adjusting in real-time with students. 
(1) Candidate makes no adjustments to instruction, even when it is apparent it is needed, and is not 
responsive to students' needs. 

 
21. Engaging in Reflective Practice (D4a; InT9) 

(3) Candidate engages in reflective practice including using evidence (activities, assessments, etc) to 
evaluate success of learning and inform future practice. 
(2) Candidate engages in reflective practices, which may not be aligned to specific evidence, to 
measure success of learning. 
(1) Candidate does not engage in reflective practices to measure students' learning. 
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beneficial for the teacher candidate or the students in the classroom. We encourage good teaching 
practices over survival skills. 

5. Teacher candidates must learn how to recover when a lesson does not go well. Part of learning is 
failing and the ability to recover. Think about learning to ride a bike. Even though you wear a helmet, 
when you are first learning you will probably still fall and scrape your knee, but as a mentor you 
encourage them to get back on that bike and try again. However, as the mentor if you see they are 
heading for a catastrophic injury that will cause permanent damage to themselves or others you should 
step in and stop them. 

6. Refer to the Student Teaching Handbook for a sample schedule of the model you have chosen. These 
schedules provide a scaffolded approach for your candidate to gradually assume the responsibilities of 
a full-time teacher. 

7. 
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