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Introduction

The Self-Study of The Richard Stockton College of New Jersey illustrates the remarkable
progress achieved since the 2002 Middle States team visit and the 2007 Periodic Review. As



The Planning Committee further recommended that each Work Team be co-chaired by one
faculty member and one administrator, and that each co-chair serve as a member of the Steering
Committee. The President reviewed, discussed and approved these recommendations.
Self-Study Steering Committee Members

Planning Committee Dr. David L. Carr, Co-Chair,






Ms. Dawn Kanaan-Hans, Manager of Special Events
Mr. Donald Moore, Associate Vice President for Administration and Finance
Mr. Michael Wood, Director of Budget and Fiscal Planning
Alumna:
Ms. Joanne Hackett ‘84
Student:
Mr. Pablo Zapata
Foundation Board:
Ms. Gayle Gross, Chair

Team 7 Institutional Effectiveness

Co-chairs:
Dr. Jennifer Barr, Associate Professor of Business Studies
Dr. Xiangping Kong, Director of Institutional Research

Faculty:



Ms. Stacy Mclntosh-Zacharoff, Director of the EOF Program
Mr. Thomas O’Donnell, Assistant Dean of Students
Ms. Patricia Krevetski, Director of Auxiliary Services
Mr. Walter Tarver, Director of the Career Center
Student:
Ms. Erin Clay
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Co-chairs:
Dr. Thomas Grites, Assistant to the Provost
Dr. GT Lenard, Associate Professor of Writing
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Dr. Wondi Geremew, Assistant Professor of Developmental Mathematics
Mr. Robert King, Esq., Professor of Business Law
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Dr. Ron Tinsley, Associate Professor of Education
Dr. Russell Manson, Associate Professor of Computational Science
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Administration:
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Use of External Consultants

In the interest of establishing an ongoing public repository to document its evidence to support
the Self-Study, the College engaged the services of a consultant whose expertise is in creating
institutional portfolios online, and designing user-friendly online self-studies: Dr. Susan Kahn,
Director of IUPUI ePortfolio and Director, Office of Institutional Effectiveness, Division of
Planning and Institutional Improvement, Indiana University-Purdue University Indianapolis.

The College also engaged its former Middle States liaison, Dr. Andrea Lex, to present a day-long
workshop in 2010 on the Standards, focusing primarily on Standard 7. The workshop was well
attended by faculty, staff, students and the Board of Trustees Chair. Dr. Lex granted her
permission to members of the Planning Committee who developed and presented 22 workshops
based on her materials to more than 100 additional staff and faculty members on the Middle
States Self-Study process in general, and on Institutional Effectiveness in particular. These
sessions have also been available online since 2010 (7.1.1). Dr. Lex will return to campus in
early February 2012 to review the final Self Study with students, faculty, staff and administrators
in preparation for the team visit in March.
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Chapter One
Standard 1: Mission and Goals

The institution’s mission clearly defines its purpose within the context of higher education
and indicates whom the institution serves and what it intends to accomplish. The
institution’s stated goals, consistent with the aspirations and expectations of higher
education, clearly specify how the institution will fulfill its mission. The mission and goals
are developed and recognized by the institution with the participation of its members and
its governing body and are utilized to develop and shape its programs and practices and to
evaluate its effectiveness.

Stockton’s Distinctive Teaching Mission

The guiding



Having a distinctive curriculum necessitates orienting both new faculty and students to this
emphasis on the interdisciplinary. Stockton’s interdisciplinary curriculum is communicated to
undergraduate students before they enroll through Open Houses, Early Decision Days, and the
Faculty Ambassadors with whom they can meet. When students arrive, the curriculum is
addressed again through summer orientation sessions when they create their schedules. These
communication points are so vital to Stockton’s aligned mission, vision and goals, that they are
also archived in a video presentation for students and faculty (1.1.7). Visitors and newcomers
who learn about our curriculum in their orientation activities also reinforce their understanding
via preceptors (faculty advisors) and Stockton’s online degree evaluation system, Curriculum,
Advising and Program Planning, ore(ng)105






Activity Report, which comprises a listing of faculty and staff contributions to scholarship and
creative work (7.3.5).

Additionally, faculty and staff can take free training workshops on Wimba, Camtasia Studio,
creating fillable PDF forms, Dreamweaver, how to buy a digital camcorder and much more. And
anyone, including members of the public, can take standardized test preparation courses (i.e., for
the GRE, LSAT, etc.) that are less expensive than other similar courses, or
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southern New Jersey for over 30 years. Alongside this, Stockton has been very committed to
service learning and internships that help area businesses and organizations. The area of
Continuing Studies has been growing over the years; it is now overseen by an Associate Dean,
and is vitalized by healthy marketing and promotion. Centers have developed around the
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Standard 4: Leadership and Governance

The institution’s system of governance clearly defines the roles of institutional
constituencies in policy development and decision-making. The governance structure
includes an active governing body with sufficient autonomy to assure institutional integrity
and to fulfill its responsibilities of policy and resource development, consistent with the
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establishing a Faculty Senate (4.1.3) as the proper means for expressing the collective will of the
Faculty. The Faculty Senate began functioning in September, 20009.

The question of whether the original faculty governance structure was effective had been a
growing concern in recent years. As a result, in Fall 2007, the Faculty Assembly established a
special task force on faculty governance (4.1.4), which was charged with conducting a
comprehensive assessment of faculty governance. The nine person group embarked on a one-
year evaluation of the Faculty Assembly. This effort is a prime example of institutional
assessment done in a qualitative manner. The detailed results of the assessment can be found in
the reports by the Governance Task Force. (See 4.1.3, Faculty Senate Constitution, 4.1.4, Faculty
Governance Memo, and 4.1.4, Governance Assessment.) As a result of the comprehensive
assessment, the Task Force determined that the Assembly was becoming less effective as
Stockton grew larger and more complex and proposed a representative Senate of 31 members,
one member for each ten faculty members. That proposal was implemented in the 2008-09
academic year.

The faculty union, the Stockton Federation of Teachers (4.1.5), represents another means by

which faculty and administration collaborate on important matters. For example, although the
substantive aspects of personnel decisions are made by elected faculty, the structure for that
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only two years; its current President has said that he is committed to assessing the Senate’s
viability after a two or three more years of operation. Governance, as always, is a work in
progress. This section has attempted to preserve the integrity of the separate voices of the units
of governance while simultaneously strengthening the partnerships among them.

Interaction among the Governing Bodies

The boards of the College, the College’s Foundation and the College’s auxiliary corporation,
Stockton Affiliated Services, Inc. (SASI), are coordinated in their governance activities via
clearly defined missions, shared memberships and shared staffing.

The missions of the Foundation and SASI are linked to and subordinated to the mission of the
College. The Foundation’s mission is to support the College by soliciting, receiving, holding
and managing funds and property for the benefit of the College and its programs. The mission of
SASI is to operate auxiliary and service functions in support of the College and its programs;
surplus revenues not needed for the operations of SASI are turned over to the College for its use.
In all activities, decisions and deliberations of the boards of these three organizations, the
mission and needs of the College are the paramount considerations. Because the missions of the
Foundation and of SASI are so clearly and narrowly defined, there are few occasions in which
governance complexities arise involving the three boards.

The memberships of the boards and their subordinate committees also provide significant
linkages among the governance roles of the boards. Both the SASI board and the Foundation
board include a member of the College’s board. The SASI board also includes two faculty
members, two students and two members of the College’s administration. Students also serve on
the College’s board and on some of the College’s board committees, while faculty serve on some
of the College’s board committees. Members of the Foundation board serve on committees of
the College’s board, including the Investments Committee, the Audit Committee and the
Development Committee.

Less than a decade ago, the President and Board of Trustees announced a reassessment of the
role and structure of the Board of Trustees committees. At that time there were six Board
committees -- executive, academic affairs, finance, development, nominating (ad hoc), and
student affairs. Each committee was comprised of Board members only, with College vice
presidents serving as staff to the committees. The finance committee was the most active, with
the remaining committees meeting less frequently.

Recognizing the importance of candor, transparency and accountability in the way in which the
College conducts business and governs itself, the Board of Trustees, under the leadership of the
Board chair at that time and the current President, revamped the committee structure and revised
its bylaws (4.1.1) to include several additional committees (buildings and grounds, investment,
audit). The establishment of the Audit Committee also represented what has come to be
recognized as a best practice for higher education derived from the Sarbanes-Oxley rules for
publicly-held corporations. For the first time, faculty, students and community members were
also appointed to each of the nine standing committees. The newly-structured and -appointed
committees met for the first time in December 2004 and continue to meet regularly or as needed.
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Senate and student body. Informal conversations among student, faculty, and administrative
leaders further enhance the collaborative efforts in governance.

With the advent of Web sites, all of the governing units of the College have been able to better
communicate their primary functions and the processes of doing business (4.1, 4.2, 4.4).

Finally, administrators of the College assure that the governance activities of the three boards are
coordinated effectively. The College president serves as chair to the SASI board and plays a
similarly active role in the deliberations of the other two boards. The College’s Vice President
for Administration & Finance is a member of the SASI board and is also a member of four
committees of the College’s board and three committees of the Foundation’s board. The
College’s Executive Director of Development provides active support for all the activities of the
Foundation’s Board and committees, and serves on the Development Committee of the College’s
board. These administrators assure that all three boards engage in deliberations that are based on
the same facts and the same operating desiderata.

The linking forces work quite effectively in maintaining connections and coordinating the
deliberative and decision-making processes of the governing boards.

Standard 6: Integrity

In the conduct of its programs and activities involving the public and the constituencies it
serves, the institution demonstrates adherence to ethical standards and its own stated
policies, providing support for academic and intellectual freedom.

Best Practices

The College complies with requirements for publicizing and maintaining fair, impartial, ethical
and equitable policies and practices in all areas of integrity: constituents including students and
personnel, and areas of practice including publications and finances. For example, budgetary and
IRS information, as well as all public disclosure requirements, guidelines and best practices for
financial and policy information are all regulated and routinely enforced by New Jersey and
federal code. In addition, much of the most frequently requested information is available on the
College’s public Web site (6.1), which is updated frequently. Furthermore, upon request, College
officials make the IRS statements (6.1.8) and related budget information available for review as
well. Finally, while the College is not bound by the Sarbanes-Oxley Act, Stockton follows its
guidelines nonetheless.

The extent to which the College complies with requirements and best practices that relate to
Affirmative Action, Conflicts of Interest, Ethics and complaint forms also adheres to the
standard on integrity. The documents listed under the Affirmative Action and Ethical Standards
are easily accessible from the Web site and employees are reminded to submit the electronic
Annual College and University Disclosure Form (5.2.1).
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Studies was a place where faculty could take risks, and Stockton has been fortunate in having a
place where faculty can discuss current issues should they so choose and students can experience
cutting-edge content.

Stockton was built on
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Chapter Two
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Team and by the 2007 Periodic Review Report Review Team. The 2005 Master Plan revision
identified space shortages constraining the College’s ability to pursue strategic objectives.
Stockton administration began planning to increase capacity to accommodate enrollment growth
commensurate with population growth in the region. After earning Pinelands Commission
environmental approval in 2010 for the current plan (2.1.4), the President and Board of Trustees
also approved purchase of the nearby Seaview resort and conference center to benefit the plan’s
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Financial Planning
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estate buyer’s market, the College allocated resources from its investment account to purchase
the Seaview property, rather than to build new construction on its Pinelands-protected campus.

Effectiveness of Resource Allocation Decisions for Learning Outcomes

As part of the planning process of aligning allocations to its mission, vision, goals and results
from measurement effectiveness cycles, the College has identified scores of learning outcomes
that encompass general education, the major and minor academic programs, experiential and co-
curricular student development. As a baseline, each of these sets of outcomes is managed every
year by the departments directly responsible to measure performance and to interpret the results
of measurement into continuous improvement. For example, when the College completed its
PRR in 2007, most academic programs were just beginning systematic assessments of learning
outcomes, while several student development offices were already conducting regular reviews of
their areas. Fiscal affairs units were focusing on demonstrating strong bond ratings and clean
audits as standard assessment mechanisms (2.2.3, p. 8).

Since the 2007 PRR, the College has implemented a far more comprehensive and systematic
program of learning outcomes assessment, including augmenting its regular bi-annual NSSE
cycle with an alternating Collegiate Learning Assessment (CLA) bi-annual cycle to measure
directly the value Stockt n
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During the long periods of time required to issue bonds for capital improvements and to obtain
permits from the Pinelands Commission,
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Standard 3: Institutional Resources

The human, financial, technical, facilities, and other resources necessary to achieve an
institution’s mission and goals are available and accessible. In the context of the
institution’s mission, the effective and efficient uses of the institution’s resources are
analyzed as part of ongoing outcomes assessment.

Adequate Resources to Fulfill Mission and Achieve Goals

In response to reductions in direct state appropriation that have declined a cumulative 18% in the
last five years, Stockton has been developing alternative revenue sources to ensure its ongoing
financial stability. The graph figure 3.1.1.1, (3.1.1) depicts state appropriations decreasing $4.7
million in the last five years, forcing the College to rely on alternative revenue sources in order
to achieve its mission and goals.

While the enrollment plan has been effective in increasing both the quality and the size of

incoming classes, the academic plan has simultaneously increased the number of programs
offered to these students, maintaining a careful balance between mission-driven faculty resource
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The recurrent weaknesses that the Divisions of Academic Affairs, Student Affairs and
Administration & Finance identified across many of the past years have generally been
addressed over time. Even the strain on physical facilities continues to be mitigated as the
facilities expansion program continues. The facilities space shortage has restricted the ability to
enroll more students in these programs that need specialized space such as laboratories and
clinics. The lack of facilities such as a state-of-the-art science center has presented significant
challenges (2.1.4), hence, the new construction of a Unified Science Center is on track for
completion by 2013.

The opening of the Campus Center in late Spring 2011 has present
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The College has continuously strengthened its commitment to generating stable revenue through
a diverse portfolio of alternative sources. As described later in Chapter One, Standard 4,
Stockton has an independent Richard Stockton College Foundation whose sole mission is to
support the needs of the College through philanthropy. The Foundation’s efforts over the past
several years have increased scholarship aid to incoming and continuing students. In addition,
the College is in the silent phase of a comprehensive fundraising campaign, which will provide
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The College is in the
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a College Committee for Diversity, Equity and Affirmative Action. Its purpose is effectively
conveyed on this same Web site, to “serve as an advisory body to the president to assist the
college in meeting its commitment to affirmative action and the continuing transformation from
a campus that believes in diversity to a campus that lives its commitment to diversity.”

Among its many responsibilities, the Office of Human Resources (HR) is tasked with
development, implementation and interpretation of Human Resource Policy and programs,
maintaining a stable labor relations environment and providing training and development
opportunities for faculty and staff (5.2.2). The AAES Web site (5.2.1) shows that The Richard
Stockton College of New Jersey rigorously follows state and federal guidelines for hiring and
retention of women, minority and disadvantaged groups. As noted in Chapter One, Standard 6,
the Office of AAES also posts all documents dealing with the Cultural Audit, Affirmative Action
Policies, Discrimination Policy and Procedures, Recruitment and Search, Reasonable
Accommodations, Workforce Analysis, Committee for Diversity, Equity and Affirmative
Action, Ethics, Ethics Intranet Complaint forms, the Whistleblower Act, and other forms (6.1).

Discussed in Chapter One, Standard 6, the College hired consultants to conduct a cultural audit
in 2008 (5.2.3) to review diversity initiatives and to develop future plans. According to the audit,
Stockton has advantages over other institutions including:

x Not having a history of overt discrimination.

X Having named an African American woman as President of the College early in its
development, sending a strong message

x Valuing an inclusive culture, evidenced by having conducted a cultural audit.

In the past ten years, the College has worked diligently to increase faculty diversity. The College
has made significant progress in the past ten years in terms of gender. Tenured and tenure-track
women faculty numbered from 81 in 2000 to 128 in 2009 for a 58% increase. With the
substantial increase in the hiring of women faculty, greater balance has been achieved. In 2000,
40% of faculty members were female, 60% were male. By 2010, 50% of faculty members were
female, 50% were male (5.2.1).

The College also has clear policies for the various classes of employees, including a transitions
retirement policy for faculty members, a tenure “clock-stop” policy for faculty with work-life
balance changes, a donated leave bank for classified employees and a professional discretionary
approach to managerial vacation leave. Policies are disclosed on the HR Web site, and HR
personnel are available to answer questions that help clarify the differences between these
policies based on employee categories.

One challenge has been the relatively modest increase in the number of minority faculty. In

2000, minority faculty made up 20% of tenured and tenure-track faculty. In 2010, this percentage
increased to 24%. The percentage of tenured African American faculty decreased from 10% in

2000 to nine percent in 2009, while tenured Hispanic faculty had a modest gain from threeto . Tj ()
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Looking Forward . . .

As the College grows, it needs to be attentive to the effects of its acquisitions of off campus
faculties, such as the Seaview and Hammonton Education Center.
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Chapter Three

Standard 8: Student Admissions and Retention
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fairly even distribution of on-campus residents across all four classes from freshman to senior
(8.1.4).

Residential Freshmen

Year Fall 2011 Fall 2010 Fall 2009 Fall 2008 Fall 2007
Freshmen 710 685 660 674 579

As a result of the College’s enrollment strategy to become a more residential college, the
percentage of on-campus residents has grown steadily over the years. The 2007 Periodic Review
Report noted that the shortage of student housing on the campus was a “pressing issue,” which
had the potential to dissuade students from attending Stockton and limit out-of-state and
international recruitment. In the Fall of 2008, a policy was adopted that guaranteed housing to
new freshmen for two years; in Fall 2010, Stockton guaranteed ongoing housing for all new
freshmen. This move coincided with an active northern New Jersey marketing and recruitment
plan to attract more northern New Jersey students to Stockton. The opening of Housing V in
2008, a state-of-the-art residential complex of 382 beds, the purchase of the Seaview resort and
conference center in Fall 2010, and the ability to place students in a local hotel, has enabled the
College to offer guaranteed housing for four years. Additionally, SASI has purchased five
private houses adjacent to the campus, which house 22 graduate and veteran students. A five
year trend analysis of the campus residential population clearly demonstrates Stockton’s efforts
to use this strategy to enhance retention efforts (8.1.4). Currently, the College is realizing the
need to market more aggressively that freshmen are guaranteed housing for four years.

Scholarship Program
The importance of the scholarship program has been elevated in light of the recent recession and
increased competition for the College’shipn

2008,
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continuous adjustments that respond to both internal and external fluctuations in other funding
sources and student demographics.

Targeted Scholarships
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participant survey data, but also qualitative feedback from all of these collaborators. The results
inform planning for future events.

Registration and Orientation are when Enrollment Management, in conjunction with the Office
of the Registrar, faculty and academic staff, host summer orientation sessions to register students
and provide information to incoming students. Faculty participation in these programs, as well
as the Stockton Orientation Adventure Retreat, or S.0.A.R. (9.1.4) program are effective in
initiating early retention-relationships among students, staff and faculty as a prelude to the
precepting relationship described in Chapter Four (10.4).

The Office of Enrollment Management goes on an annual retreat to discuss initiatives, strategy,
and other issues. An integral part of the retreat is working with faculty to discuss new ideas and
collaborative projects. Each of these mechanisms is an effective pathway for collaboration,
helping to facilitate seamless, integrated enrollment management.

Availability of Information
Incoming students, both freshmen and transfers, attend an orientation session as mentioned
above. The Orientation (8.3.4) is a day-long event that takes students and parents through a

series of informational and practical workshops. Students are given a flash drive that contains
copies of the Bulletin (1.1.6 Stockton’s catalog), Student Handbook (6.1.18) and other critical
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than a C in Basic Skills classes. This new retention effort will result in a group of students who
will need supplemental instruction to ensure success.

In July 2011, the Office of Financial Aid responded to new federal regulations with respect to
satisfactory academic progress (currently defined as students maintaining a 2.0
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Community engagement is a hallmark of Stockton, with both Academic Affairs and Student
Affairs aimed at improving community life. Some examples include
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Educational Benchmarking Inventory (9.2.2), which is administered to a sample of residential
students annually to measure the effectiveness of, and satisfaction with, the housing program.

The outcomes are used to inform, drive and sustain Residential Life’s improvement program. For
example, students indicated they wanted to improve peer relationships and have more floor
involvement, so they purchased televisions for the lounges. Results are reviewed annually as part
of the Annual Report Process, and have demonstrated that students are satisfied with co-
curricular residential life programs and activities. Similarly, student services offered to the entire
population (residents and commuters alike) are measured in a wide variety of ways, and results
used to inform continuous, systematic improvement for all co-curricular departments (9.2.2,
7.5.1and 7.5.2)

Services for Special Populations

Support services for students from special populations are generally effective. As noted
previously, retention rates for EOF students are consistently higher than those of the general
population (8.4.1).

Informed by literature that suggests that strong relationships enhance retention, another recent
collaboration paired the Academic Tutoring Center and Residential Life in offering evening
tutoring in the residential hall meeting rooms. This program was a direct result of information
gleaned from the Educational Benchmarking Instrument (9.2.2), in which 29% of students
requested faculty involvement and tutoring sessions. Additionally, there are other individual
goals set by the divisions; for example in the Division of Student Affairs Annual Report 2009-
2010 (8.4.6 pg. 6), the third divisional goal was to “support curricular and deliver co-curricular
learning opportunities” including an action item to “Expand Living/Learning Community options
to further integrate the academic and residential experiences.” (Division of Student Affairs
Annual Report 2009-2010, 8.4.6). The Living Learning Communities (9.1.4) project has been
successful based on the results of student focus groups (9.4.1).

For students who are interested in athletics, the College offers a broad array of Division |11

intercollegiate and intramural activities. Stockton’s intercollegiate sports display strong gender
equity, with slightly higher numbers of women athletes than men competing each year. Of all

45



Centers encourage students to come early and often. The Center holds a strong commitment to
assisting students enrolled in Basic Studies and other first-year courses, while at the same time
welcoming students who are upperclass or transfer students. And as mentioned above, the Center
has offered on-site evening hours Sundays through Thursdays in a residential area of the campus
since 2009.

Another innovation that started several years ago is the Behavioral Intervention Team (BIT).
BIT is coordinated by the Office of Student Rights and Responsibilities and includes
administrators from the Offices of the Dean of Students, Campus Police, Counseling Center,
Athletics, Residential Life and the Provost. Weekly meetings address behavioral issues such as
aberrant classroom behaviors, high risk behaviors in Residence Life and off-campus encounters
with law enforcement, which could have ramifications beyond one area of the College. For
example, a member of the Team might report that a student was identified by a faculty member
as having written a paper expressing suicidal thoughts; the Team will determine whether this
warrants an outreach by the Counseling Center. With weekly discussions and confidential
reports, this group of concerned administrators works with appropriate staff and faculty to
address any issues that involve questionable behavior. The Office of Student Rights and
Responsibilities implements policies and procedures, as well as maintains records of student
complaints or grievances.

Services for the 344 students registered in the Learning Access Program (9.3.6 LAP) appear to
be well received, with 87% reporting satisfaction with services on the annual Student
Satisfaction Survey (9.3.6). The Learning Access Program assists students with physical,
psychological or learning disabilities, and its services include the coordination of services,
individual services with a Learning Disabilities teacher/consultant, educational counseling, and
assistance with housing and auxiliary aids.

Student affairs and academic affairs jointly advise a club called The Pride Alliance (9.3.9),
which addresses the needs of GLBT students. This group most recently proposed a program for
gender neutral housing, which is being piloted in the Fall of 2011. The group has made other
suggestions for campus accommaodations for gender neutral bathroom facilities in the newly
remodeled, decanted spaces.

Other collaborations between Academic and Student Affairs involve pairing student clubs with
academic programs, such as the Speech and Hearing Club, as well as clubs in Psychology,
Criminal Justice, Social Work, Economics, Political Science and Hospitality. These clubs
provide increased opportunities for students to form bonds with other students and for faculty-
student interaction. Additionally, some programs promote student-faculty connection through
picnics, meet-and-greets and other social events.

The College has designed several programs and activities targeted toward commuter students
that attempt to increase student involvement and continues to work on better serving this group.

46



Organizational Administration in the Division of Student Affairs

The transition in the vice presidency has been seamless, due, in part, to the fact that the new Vice
President is a 26-year veteran of Stockton. While the overall philosophy of the Division of
Student Affairs providing support services has not changed, the approach to delivering the
services has. Under current leadership, the emphasis for student services is on meaningful
learning experiences and human interactions, as opposed to technology-based services so
necessary in prior years. The combination of these two areas of emphases has brought Student
Affairs to a new level of practice in continuous assessment and planning efforts (9.4.1).
Combining technological infrastructure to information-gathering capacity enabled the new Vice
President to focus on implementing results into action plans for ongoing effectiveness.

In order to promote the global awareness of students, the Division of Student Affairs works
collaboratively. Services are designed to work interdependently to engage the broader sense of
each student as student, athlete, scholar and community member.

Centralized Services and the Campus Center

Although the concept of a “One Stop Shop” originated after both the 2002 Visiting Team Report
and the 2007 PRR, the consolidation of student services into such a core focal point on the
campus landscape far transcends even those suggestions. Rather than focus only and narrowly on
combining offices and services into an architecturally-designed “One Stop,” the College has
simultaneously created a virtual One Stop approach with the Banner upgrade and Self Service
options for students (9.5.1). Having done so has reduced the need to have removed walls and
restructured service offices for the physical One Stop, enhancing both the quality of student
services and the efficiency of staff support efforts.

Once the significant improvement of Virtual One Stop was accomplished, the Campus Center
mission became focused on the broader ways that the architecture could transform the quality of
interactions between students, staff, faculty and community members. For example, interviews
with key administrative staff members revealed several factors that drove the decision of what
offices would be part of the Campus Center. Respondents indicated that market studies, focus
groups, data from event services, senior administrative initiatives, requests from students and the
desire to accommodate students with a convenient centralized location in which to conduct their
business, were critical inputs. Visits to other campus student center models also provided
valuable insight. The new Campus Center contains the Offices of Enrollment Management,
Financial Aid, Bursar, Academic Advising, Career Center, Student Development, the Dean of
Students Office and Event Services, as well as expanded student club/organization space,
bookstore, theater and additional food service venues with brand name offerings from national
brands.

Another example of the College’s responsiveness to student needs is in having the bookstore
offer textbook rentals and digital versions of textbooks to students. In fact, textbook rentals
increased by 61% in 2011 over the last year, which equates to a savings of $241,000 to students.
Additionally, digital textbooks have increased from zero in 2010 to 55 in Fall 2011.
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To continue ensuring that the College is planning effectively for this significant change to its
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Chapter Four
Standard 10: Faculty

The institution’s instruction, research, and service programs are devised, developed,
monitored, and supported by qualified professionals.

Number and Composition of the Faculty

The faculty at Stockton — full-time and part-time — are prepared and qualified for their roles.
Ninety-five percent of full-time faculty hold the highest degree in their field. In the 2010-2011
academic year, some 271 full-time faculty published 40 books, 139 other published works,
delivered 100 performances and exhibitions, gave 404 presentations of scholarship, served on 66
boards, and received 184 awards and grants (10.1.1 Scholarly Activity Reports). In recent years,
full-time faculty have substantially increased not only the number of successful awards but also
the total revenue obtained from grants and contracts (3.1.1.4 Grants and Contracts).

StudertFaculty Ratios

As the College continues its measured, steady enrollment growth in both undergraduate and
graduate programs, the School Deans, Provost and President have made a concerted effort to
assure that the faculty complement keeps pace and that resources are allocated to fulfill the
mission of the institution (10.1.4 Stockton’s Work on Student:Faculty Ratio 2001-2010).

Stockton places a high premium on engagement, and one measure of this is the level of student
contact with full-time faculty. Data for the fall semesters since 2003 show that during this
period, approximately 70% - 73% of undergraduate courses and up to 77% of graduate and post-
baccalaureate classes were taught by full-time faculty, and these percentages have seen only
minor fluctuations even as enrollments grew at both levels (10.1.5 Courses Taught by FT and
PT). For example, in Fall 2009, 72% of Stockton’s classes were offered by full-time faculty, the
highest percentage of the New Jersey state colleges and universities (10.1.4 Faculty Tab).

Stockton’s student/faculty ratio has improved significantly over the last decade: from 20.9:1 in

fall 2001 to 17.5:1 in Fall 2011. (10.1.4 FT:PT Faculty Ratio). Common statistical methods for
cal
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programs with the most student majors (Biology, Criminal Justice, Psychology and Business).
Stockton’s tapestry is a tightly interwoven fabric and interpreting these data is not easy for a
number of reasons: many programs have few majors but high service enrollments (e.g.,
Economics, Sociology, Chemistry, Math and Physics); some faculty teach program courses
outside their home program; the popularity of certain majors goes up and down over the years;
some faculty teach in graduate courses (not depicted in this chart); some programs have small
class sizes to address accreditation requirements; and all faculty teach General Studies courses
(1.1.6). Finally, several of the smallest programs are traditionally recognized as evidence that a
college provides a true liberal arts education (Philosophy and the Arts, for example).

In addition to providing students with rich experiences, the College’s recent recognition by the
Carnegie Foundation as a Community Engaged Institution (9.1.1 Self Study; 14.4.3 Press
Release), its acceptance into the Consortium for Innovative Educational Learning Environments
(10.1.6),
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visits on a semi-annual or annual basis (10.1.3 Adjunct observation form) and reviews adjunct
performance based on the policies and procedures (10.1.3).

In most Schools recommendations for adjunct hiring are delegated to the Program Coordinators
or Skills Center Staff but the Assistant Dean is responsible for reviewing credentials and
finalizing the hire. Most Schools also hold a formal meeting including Dean, Assistant Dean,
Program Coordinator, and adjunct candidate. Once hired, the adjunct works with the Program
Coordinator and Assistant Dean to schedule classes (see 10.1.3 Arts & Humanities Screening).
Meanwhile faculty in the program provide assistance to adjuncts by providing sample syllabi,
statements of course goals, text book selection, assistance with disruptive students and preparing
and interpreting student evaluations. At the end of the semester, deans of each School review the
IDEA (course and instructor evaluation) forms and alert potential problems to the Program
Coordinator to discuss with the adjuncts.

College Policies and Resources for Adjuncts

In addition to the program-specific procedures for organizing and evaluating adjuncts, the
College provides an adjunct workshop at the start of each semester. This workshop is organized
by the Director of the Institute for Faculty Development. The three hour workshop includes a
meet and greet with the Provost, a primer on student evaluations, discussion with union
representatives on the benefits of union membership, and a mini-workshop on technology and
teaching led by the Director of Computer Services. In the 2010-11 academic year, 87 adjuncts
attended the workshops. These workshops provide adjuncts with technological skill to explore
different pedagogical methods in the classroom. They also provide a forum for adjuncts to feel
welcome and appreciated at Stockton. The College is cognizant of the need to treat full-time
faculty and adjuncts similarly; resources must be provided to both full-time and part-time
faculty.

Graduate Programs

When Stockton began offering graduate programs just prior to its last Self-Study, some faculty
expressed concern for its potential impact on the undergraduate programs. They believed that
the graduate programs might reduce faculty availability to undergraduates. Two types of data
analysis put these concerns to rest. First, data collected about adjunct usage in undergraduate
programs where faculty were likely to be impacted show little to no impact. Second, a survey
generated and distributed to graduate program Directors and undergraduate program
Coordinators who would likely feel the burdens of the graduate program revealed similar results.

One indicator of strain on undergraduate programs would be a decrease in the percentage of
undergraduate courses being taught by full-time faculty. Table 3 in 10.1.5 (Percentages over
time, by program) includes data for specific undergraduate programs. The Criminal Justice,
Nursing, Education, Business and Social Work programs help to support MA/MS programs at
Stockton in those same disciplines. While the MS program in Nursing began in 1998, prior to the
data collection period, Criminal Justice (Fall 2005), Education (Fall 2004) and Social Work (Fall
2009) are relatively new programs. The College does not have graduate programs in
Psychology, Biology or History, but some of the faculty in the History Program faculty teach in
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the Master’s program in Holocaust and Genocide Studies. The Psychology and Biology faculty
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measures of successful teaching (10.3.4). Beginning in 2007, new evaluation policies and
procedures for faculty reappointment, tenure and promotion were introduced (10.3.3 2007 and
Prior Personnel Policy and Procedures). These policies and procedures replaced those that had
been in effect since the 1970s and introduced a number of new elements that addressed eight of
10 of the recommendations in the report (10.3.2).

The new policies were phased in over a five-year period (10.3.5). The following sections

evaluate how well the new policies and procedures are working at Stockton, using as evidence a
survey conducted on campus in Fall 2010 to which 128 faculty replied (10.3.6), a survey done
through the Bringing Theory to Practiceroject, to which 33 faculty replied (10.3.7), an
examination of the aggregate positive and negative personnel recommendations at each level in
the personnel process (10.3.8), and a comparative analysis of the 1999 Policies and Procedures
(10.3.9) and new documents.

The College defines an effective personnel process as one that optimizes the initial investment in
faculty hires by

1. Providing clear standards and pathways toward reappointment, tenure and promotion

Overall, the new policies and procedures are clearer and more detailed than in the previous
system:

XxThe new policies (10.3.2 2007 and Prior Personnel Policy and Procedures) provide more detail
about file construction (e.g., indicating that “qualitative judgments are best made when copies
of presentations are made available,” that “some assessment should be made as to the quality
of the journal in which the piece appears,” and that the “significance of participation, the
impact of service, the scope of responsibilities, and the effectiveness of participation” should
be documented).

xPrograms now have their own standards that add program-specific details about excellent
teaching, scholarship and service (10.3.2). For instance, several programs do each of the
following: refer to professional standards, specify expectations regarding teaching evaluation
scores, specify a minimum number of peer-reviewed articles and/or conference presentations,
require teaching observations by program faculty, require demonstration of success teaching
core courses, list program-specific service expectations, and either define valued scholarship
broadly or specify that some research must be in a specialty area within the discipline.

xNew faculty now create, through consultation with their program, a faculty plan that sets out
for them how they will meet the College, School and Program standards for tenure and
promotion. The procedures build in annual feedback and opportunities to revise the plan.

XA majority of faculty (53%) agree or strongly agree that College standards are clear (25%
disagree), and 82% agree or strongly agree that Program standards are clear (10.3.6).

2. Providing transparent and corrective feedback to keep applicants on course
For the most part, it is too early to tell whether the feedback given to applicants is transparent

and corrective. Also, due to the confidential nature of the feedback, the Work Team was not able
to study feedback systematically. Results on the faculty survey about the clarity of feedback

53



indicate that faculty do not always perceive that they get clear feedback (10.3.6). Data from
respondents for whom the question was applicable indicated that 82% agreed or strongly agreed
that they received clear feedback from the Program Review Committee (PRC) letters, 66% from
deans, 61% from the Faculty Review Committee (FRC), and 68% from the Provost. One
possible explanation is that after the PRC level, reviewers may be less likely to add their own
detail, especially given generally high levels of agreement in decision recommendations.

However, the Office of the Provost has noted that sometimes letters from the FRC did not always
provide clarity as to what prompted its split decisions, but this has been remedied this past year
following discussions between the FRC and Provost. Notably, the College does not have any
evidence that feedback is less clear under the new processes. As faculty continue to learn and
use the new procures clarity will likely increase.

3. Providing a common understanding of expectations among review levels, ensuring reasonable
congruity among the levels of evaluative review

Although the aggregate nature of the data may mask disagreement about individual cases,
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produced a more transparent process for those entering every stage of the review cycle. Though
there are still some bumps in the road, the faculty anticipate that when the first cohort of tenure-
track faculty complete the journey from first year faculty to tenured faculty, most of these bumps
will even out. Until that time, the College will focus on addressing the results of the faculty

survey (10.3.6).

According to the results of the 2010 Faculty Survey about the 2007 Personnel Policy and
Procedures (10.3.6
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Institute for Faculty Development; a series of Brown Bag Advising Colloquia (10.4.2) held each
semester to discuss issues in advising (inaugurated in 2008); the Stockton Advising Council,
drawing from faculty and staff across campus, and formed in 2007 as an advisory board to the
Center for Academic Advising (10.4.3 Advising Council). In addition, the Center for Academic
Advising continues to introduce the basic tenets of precepting at new faculty orientation, has
further developed its advising Web pages and continues to publish its resource handbook for
preceptors (10.4.2 Preceptor Resources). A central aspect of this institutional support is the
conviction that precepting is “advising as teaching” and that precepting plays a significant role in
preparing students for lifelong learning. To this end, the College held the first “Advising as
Teaching” conference in May 2011 (10.4.3 Conference). Furthermore, in 2010 the College
presented the first award for academic advising at Stockton. The award created much discussion
about the role of advising and how to best recognize its importance. Subsequently, the first
Provost’s Awards for Research and Professional Development in Academic Advising were
awarded to faculty recipients in 2011 (10.4.8) page 2.

Faculty Commitment to Precepting and Understanding of Broad Role of Preceptors

Focus groups with faculty point to the range and complexity of activities that fall under the
heading of precepting (10.4.5 Faculty). Some majors have highly proscribed requirements while
others offer multiple tracks and many possible cognates; precepting needs differ for undecided
freshmen, community college transfers, students nearing completion of a major, and graduate
students; some students are more self directed than others. Nevertheless, most faculty appear to
embrace the role of preceptor, viewing it as akin to interpreter, negotiator, coach and/or
counselor. Faculty were in unanimous agreement about the importance of precepting,
understanding it as a multilayered process. Precepting is meant to guide students as they navigate
the requirements of the College and their major, but it also offers the opportunity to develop a
relationship between faculty and students outside of the classroom. Conversations about time and
course management, study strategies and extra-curricular opportunities take place along with
discussions about choice of major, careers and first jobs (10.4.5). Faculty see part of their role as
directing students to academic and professional resources available on and off campus. Survey
results demonstrate that a majority of faculty members (ranging from 55-78%) spend precepting
time engaged in these sorts of conversations with students (10.4.6).

Benefits of CAPP system

The majority of faculty queried about the new system believe that CAPP Audits have
streamlined paperwork, providing an opportunity to focus more fully on the development of
robust advising relationships with students. Eleven faculty in three separate focus groups stated
that CAPP Audits were an important advising tool, describing audits with a range of comments
from “useful” to “indispensible” (10.4.5 Faculty). A survey of 128 members of the faculty
shows that 72% believe the CAPP Audits has simplified and improved their ability to track
student progress toward graduation (10.4.8). Correspondence with Program Coordinators
suggests similar attitudes. The few critical comments that focus group participants shared
centered on improvements that might make the CAPP Audit interface more user friendly.
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Student Understanding of Precepting and Satisfaction with Preceptors
Two focus groups with students suggest that they see the role of precepting as chiefly one meant

to keep track of college requirements: to help students select appropriate courses; to make sure
credits are completed; and to assure an efficient path to graduation. Students hinted at a deeper
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faculty work in assessment (10.5.6).

Stockton has shown a commitment to faculty development by providing an array of monetary
and physical resources to support faculty in their research, creative work, pedagogical activities
and service/community engagement activities. As documented here, this support has resulted in
scholarly and creative output, pedagogical creativity, and a flourishing number of community
partnerships. When Stockton faculty engage in all three areas of teaching, scholarship and
service at the same time, they are providing students and the community the greatest possible
educational experience. Some examples of such linkages are School of Business and School of
Social and Behavioral Sciences faculty who take senior seminar students into Atlantic City to
help local businesses create better advertising or marketing plans, design the business to prevent
crime or educate the business owners or community members (10.5.8). In these instances, the
faculty member is engaging in teaching (the students in the senior seminars), service (providing
the community with a valuable experience) and scholarship (if the data collected or the services
provided can be part of a scholarly article). While these opportunities will not happen in every
course, Stockton students regularly enjoy them in senior seminars and service- learning courses.
This report documents the specific forms of support available to faculty as well as challenges
faculty face at each stage of their career (10.5.1, p. 10-13). The college has taken clear steps to
improve services for faculty. The College will need to continue assessing the effectiveness of its
support and continue to pave possible paths to future improvement. Stockton has demonstrated
itself to be responsive to faculty needs and within current budgetary constraints.
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x Tenure and promotion policies and procedures (10.6.9, 2.1.9 and 2.2.4, both speak directly
to diversity)

x Faculty mentors: untenured faculty members are assigned two faculty mentors, one inside
and one outside of his/her tenure granting program

x Faculty groups focused on women and/or racial/ethnic and/or sexual minorities, including the
Council of Black Faculty and the Lesbian, Gay, Bisexual, Transgender, Queer Faculty and
Staff Association.

The above recruiting and retention practices have resulted in positive increases in diversity since
2000, as evidenced in the Workforce Analyses reports (10.6.5). Specifically, faculty recruitment
and retention practices have increased the number of female faculty. Women faculty (tenured
and tenure-track) increased from 86 in 2001 to 135 in 2011 for a 57% increase. Women faculty
(tenured, tenure-track and visiting faculty) increased from 89 in 2001 to 141 in 2010 for a 58%
increase. Women faculty (tenured) increased from 56 in 2001 to 102 in 2011 for an 82%
increase. In 2001, 40% of tenured faculty were female and in 2011, 50.5% of tenured faculty
were female.

Faculty recruitment and retention practices have also increased the number of minority faculty.
The number of total minority faculty (tenured and tenure-track) increased from 36 in 2001 to 72
in 2011 for a 100% increase. The number of total minority faculty (tenured, tenure-track and
visiting) increased from 38 in 2001 to 74 in 2011 for a 95% increase. Minority faculty (tenured)
increased from 28 in 2001 to 54 in 2011 for a 93% increase. Tenured minority faculty in 2001
comprised 20% of the tenured faculty and 27% of the tenured faculty in 2011. Hispanic tenured
faculty increased from four percent of the tenured faculty in 2001 to six percent in 2011. While
in 2001 both Black, non-Hispanic and Asians comprised eight percent of the tenure-track and
tenured faculty, Asian faculty comprises the largest ethnic/racial minority in 2011: in 2001 there
were 15 tenure-track and tenured Asian faculty members and in 2011 there were 32, which
constitutes a 106% increase.

However, there were some setbacks and minimal increases for individual ethnic/racial minority
groups. Despite an additional five faculty members, Black, non-
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and strategies for promoting an inclusive campus environment for gay, lesbian, bisexual,
transgendered and questioning faculty. In addition, deeper analysis of existing data related to
female faculty, minority faculty and school strengths (10.6.6 p. 5) might provide valuable
insights into how to enhance diversity and nondiscrimination goals.

In addition to these, the CCDEAA may partner with the Institute for Faculty Development, the
Council of Deans and faculty leaders to evaluate the most feasible partnerships for implementing
the recommendations on inclusiveness. Additionally, a regular, systematic communication
mechanism (e.g., public yearly report and/or regular newsletter distributed to the College) would
improve faculty knowledge of recruitment, retention and nondiscrimination efforts and
initiatives.

Curriculum Development

At many institutions the principal means by which faculty exercise their traditional curricular
authority is a curriculum committee. Early in its history Stockton intentionally elected to create
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General Education Reform Task Force. To study the effectiveness of these mechanisms the
College team reviewed Faculty Assembly and Faculty Senate minutes (10.7.5), examined the
process for approval of General Studies courses (10.7.3), surveyed Program Directors/
Coordinators (10.7.8
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Chapter Five
Standard 11: Educational Offerings

The inst
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Students move beyond the First-Year Experience either on the path to a program major (11.1.3

Choosing a Major), or to explore the curriculum through the lens of the undecided student for a
bit longer; the interdisciplinary and flexible Stockton curricula enable both options. Undecided
students can still experiment with a variety of course options that will “count” towards fulfilling
their graduation requirements. Ultimately they will select and pursue a major that complements
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relies on program faculty assisted by external reviewers rather than a centralized curriculum
committee.

Additionally, the co-curricular efforts that permeate the campus throughout the academic year
enable students and faculty to engage in numerous out-of-class lectures, demonstrations,
performances, clubs, organization
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As described in more detail in Chapter Six: Standard 14, faculty members use the results from
these strategies and measures varies according to the stage at which any given program finds
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Stockton’s commitment to the curricular experience mentioned in the College mission and
provides students with necessary skills as they enter the workforce or a graduate program. The
Library faculty estimate that they reach about one-quarter of all Stockton students each semester.
Graduate programs, by their very nature, are more focused on professional skills and
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